connected rather informally with private industry—
has now become officially established in, for, and
bv the military order.®(30). -

As I remarked earlier, thé" serVices rendered
by American education to corporate capitalism are
evidenced by the academic division of labor. Ac-
cording to James Conant, over 1600 different academic
degrees are  possible within: our diploma mills;
most of which parallel the skill demands of the new
technology, But it is important to note that not only
is the division of-labor increasing within the uni-
versities, but also is occuring among ng the univer-
gities, Just as different factories canproduce different
kinds of commodities, different universities produce
different kinds of students. A type. of educational

- “pluralism” has been developing over the last few
decades, The traditional Ivy League schools shape
the sons and daughters of the ruling class and old
middle. class into the new ruiling and managerial
elites, The -state colleges and universities develop
the sons and daughters of the working class and
petty bourgeoisie into the higlily skilled sectors of
the new working class, the middle sector white collar
workers, and the -traditional middle class profes-
sionals. Finally, the new community and junior colleges
serve the increasing educational needs of, for the
most part, the sons and daughters of the working
class, This division of function both within and among
our schools has a further strategic importance for

radical organizing that I w111 comment on in Part'

Three of this paper

So far, we have only seen the connection between
the univermhes and the factones of .industry in
a secondary sense. It istrue that there are parallels
between the form  and content of the educational
system ancl Iarge-scale mdustry. It is true that
the same people deternine the decision-makingpara-
meters  of both systems. It ig true that the non-
teaching intellectual work-the innovation industry—
produces a commodity directly consumed by industry,

- All of this is still not’ sufficient evidence to call
our schools. “factories,” except in an analogous
sense. Before-we can draw that con¢lusion, we must
lock at the primary function of our educational system
—the work of teachmg and learnmg '

A factory is the locus of the machmery of produc-

tion, social in character, where men work together

to produce a commodity for conmunptlcn inthe market
place, At that point ‘the ‘commodities are purchased

either directly by -the. public' or. by other sectors
of industry.. Furthermiore, if one is a radical, there
are strategic criteria about. iactones tobe- cons:dered
as well. Is the work. done in the factory productive
work; i.e. are the commodities produced both socially
necessary and useful rather than m.herently designed
for waste, repression, anddestructmn‘?ln other words,
would work of the same nature, althoughtransformed,
be essential to. a -rational’ (i.e. socialist) p011t1ca1
economy? These are ihe sorts of guestions that
must be dealt. wﬁh before we. ca.n arrwe at a ra.chcal

undersgtanding of both our educational systemn and
the new characteristics of advanced industrial society,

Work and Alienation Within the University

To begin, I will make a number of qualifications
for the purpose of resolving dispuies with other
radicals before they happen, First of all, much of
the work done in American edueation is 1rrat10nal
Both the learning. and. feaching of many (but not all)
of the manipulative techniques of bourgeois political
economy that goes onr in our schools of business

. administration, education, and -sccial: science can

in no sense be considered productive work, However,
while this is true of the university in part, it does
not follow that it is true of the umversnty as an
obieetiye whole;

Secondly, I am not trying to say that students
are workers in the strict ‘semse, At best, so long
as he, his family, or his friends are paying for his
education, his learning activity results only in the
production of use value;i,e,, the pofentially socially
useful increase in the future produetivity of his

. labor power. However, to the extent fo which the

student is paid by private or state institutions to
engage in specific kinds of infe}_.lectual work, his
activity might in some cases be seen as commodity

' production; .i.e., the development of the productivity

of his labor power as an actual exchange-value,
rather than as a potential use-value, This small
number of students might be called workers, However,
the position of most. students is that of worker-
to-be, i.e,, trainee or apprentice, But as a trainee,
it  is important that we recognize that many students
share many of the social relations and conditions
of production with many of the skilled workers ol
large- scale industry, : :

Finally, it ig true that many faculty members ar«
becoming more entrepreneurial and developing many
interests that are objectively bound up with the ruling
and sub-ruling classes, However, to say this is true
of all faculty members fails to take into accoun*
a kind of cjass division that is. occuring within
the faculty in American universities, Clark Kerr dis-
tinguishes three functional types within the faculty

‘of the multiversity.(31) The top level faculty—the
" heads of departments, intellectual administrators, re-

search promotors, and paid con._eultants—snould be

. seen as . petty bourgeoisie .and managerial sector

constituents who have their inierests tied up with
the ruling and sub-ruling classes. The second group,
the traditional academics, should be seen as middle~
class professionals in the classm sensge, However, the
third and largest group, the lower-echelon faculty
who are. primarily engaged in teaching in the mass
production line of large classes should be seen as

.. members of the new working class, Their objective

interests are with the students and the working class
in general, despite the significant problem of their

ialse consciousness, This point is also of strategic



and tactical importance and will be considered in
Part 3. '

So much for the qualifications, What is the nature
of the teaching-learning activity within our educational
institutions that might permit us to call them
“knowledge factories” in other than an analogous
sense? First of all, we need to take into account
a few historical factors, The growth of the American
political economy in the last thirty years has been
facilitated in part by “the development of a new
technology. The development of the new fechnology
itself, the job -displacements it created, and the
increase im job skills required for its operation,
created tremendous pressure on the state for the
training of a highly skilled sector within the labor
force, The working class, recognizing the need for
the new skiils, both for themselves and their children,
also made demands of the government for both more
and better education, Even at present, skill levels
are rising at perhaps the highest rate in history.
The government responded and is contihuing to
respond, Acecording to Kerr, “Higher education in
1960 received about 1,5 billmn from the federal
government — a hundredfold increase in twenty
years,”(32) However, While the demand for expanding
education comes from both the needs of a developing

technology  and from the demands of working class

parents, it is the needs of the industrialists that
structure  the form and content of the educational
expansion. According to Gorz, the state responds
to capital rather than people, *...since the develop-
ment of education falls under the general head of
growing coilective needs produced by monopolistic
expansion....” (33) Inthe last fewdecades, the expanding
reproduction and accumulation of a continuing increase
in the productivity of labor power is an objective
necessity of contemporary corporate capitalism. Kerr
remarks: “Instead of waiting outside the gates, agents
(of the industrialists) are working the corridors.
They also work the placement offices.”(34)

The colleges and universities have gone beyond
their traditionaltaskof socialization and acculturation,
They are deeply involved in the productionofa crucial
and marketable commodity—labor power, Again Gorz
comments, ¥,,.the work of learning (and teaching)
of extending and transforming professional skills,
is’ implicitly recognized as socially necessary and
productive work, through which the individual trans-
forms himsel according to-the needs of society

(and industry)....”(35) It is this aspect of the uni-

versity that is most crueial for the political economy.
The production of an increase in socially useful and
necessary labor power is. the new historic function

of our educational institutions that enabies us toname
them, quite accurately, knowledge factories. In this

process of historical change, liberal education has
been transformed into its opposite, and what we
are. withessing is the advent of training and indoc-
trination. The core of the university, with its frills
removed, has become the crucible for the production,
formation, and socizlization of the new workihg class,

What does the interior of the new knowledge factory
look like? Where are the workshops? Specifically,
these are to be found in the classrooms, the faculty
offices, the study rooms in the libraries and homes,
the psychological counseling offices and clinics, the
conference rooms, the research laboratories, uand
the administrative staff oifices. What kind of machinery
can we find in these mental sweatshops? What kind
of apparatus have our rulers constructed in the name
of our enlightenment? The machinery of knowledge-

production pervades the university. And, despite its

apparent invisibility, it is no less real or tangible.
The productive apparatus consists of grades, exams,
assigned books, papers, and reports, allthe curriculum
and. scheduling requirements, non-academic in loco
parentis regulations, scientific equipment and re-
sources, the mechanics of grants and endowments,
disciplinary procedures, campus and civil police, and
all the repressive and sublimative psychological
techniques of fear and punishment, Most, if not
all, of this machinery and the purposes it is used
for are beyond the control of the students and facuity
who work with it, All government, all control, all
the parameters of decision-making have fallen into
the .hands of the administrative representatives of

the ruling class, At best, hand-picked “represen-

tatives” of student and faculty "“opinion” are pre- -
arranged. For example, female students are permitted
to determine ‘how strict or “liberal® their dormhours
might be; but the underlying assumption of whether
they should have curfews at all is beyond question.
Or, while some (but not all) college professors
are free to teach what they please, they are not

.free to decide how to teach-—whether  in large
numbers ot small, in “in departmentalized courses or
others, one day a week or five ”(36)
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In the past the work of teaching and learning was
a two-way process—with the Socratic dialectic as
its purest form. However, with the advent of the
corporate state and its corresponding appropriation
of the cultural apparatus, education has become in-
creasingly’ one-dimensional. Teaching is reduced to
an uncritical distribution of pre-established skills,
techniques and “data”, while learning is transformed
into the passive consumption of the same, Inits broad-
est sense, culture—that which is man-made—isturned
into its epposite—anti-culture--the creature of ex-
panding production. Education, meaning “to educe,”

‘to draw out from, has become something that the

state gives to people. Finally, teacher and students,
both dehumanized distributors and consumers of the
knowledge commodity, become commodities them-

. selves—something to be bought and sold in the uni-

versity placement office.

But it is not enough for the knowledge factory

‘to produce skilled labor power in the form of a

raw material, The commodity must be socially useful

as well, When desgcribingthe multiversity‘s machinery

Clark Kerr tells us that academic processes and
requirements are “,..part of the process of freezing
the structure of the occupational pyramid and assuring



that the weli- behaveu do advance w(;n if the p;emuses

be worn off, our spirit broken our hopes mundane,
and our manners subservient and docile. And if we
won‘t pacify andrepress ourselves with all the mechan-
isms they have constructed for our seli-flagellation,
the police will be called.

Like any good training program, the knowledge
factory accurately reproduces all the conditions and
relations of production in the factories of advanced
corporate capitalism—isolation, manipulation, and
alienation, First, the teaching and learning workers
of the knowledge factory are alienated from each
other, isolated and divided among themselves by
grades, class ranks, and the status levels of the
‘bureaucratic hierarchy. Secondly, they are alienated
from the product of their work, the content and
purpose of which have been determined and used
by somecne other than themselves. Finally, they are
alienated in the activity of education itself, What
- should be the active creation and re-creation of culture
is nothing more than forced and coercive consumption
and distribution of data and technique, Throughout
the educational apparatus, the bureaucratic mentality
prevails. History and ideology have come to an end.
Seience, the humanities, even philosophy havebecome
value-free; Politics are reduced to advertising and
sales campaipns. Finally, government and self-deter-
mination become rna,tters .of admimstratmn and
domination, :

'I‘he Meanmg of the Student Revolt

our manipulators have overlooked one fundamental
factor; there is one facet of human history to which
the bureaucratic weltanschauung is blind, Men are
not made of clay. -Despite all the official pronounce-
ments asserting the end of this or that, the well-
springs of human freedom still run deep, All their
attempts to teach ignorance in the place of knowledge
have come to naught, The student revolt isan historic
event. Someone (the Berkeley students?) let the cat
out of the bag. The emperor has no clothes,

Our rulers are aware of this, The bureaucrats
of corporate capitalism must cut back and control
the quality of and content of “liberal” educa.tiox_l.
They know only too well that a widespread culture
rising out of critical thought might challenge, dur-
ing a crisis, the existing relations of production
and domination, The CIA control of the NSA and
other # cultural ” organizations proves . this only

too weil.

But the corporate ruling class is not primaru,
interested in contajning and pacifying us as intel-
lectuals. Their real concern with us lies in our
role as the highly skilled members of the new work-
ing class., As Gorz points out, “,..skilled workers,..
possess in their own right ...the labor power they
Iend,” (38} Their skills are an attribute of them-
selves and not just the material means of pro-
duction. Gorz continues: “,, the problem of big man-
agement is to harmonize two contradictory neces-
sities: the necessity of developing human capabil-
ities, imposed by modern processes of production
and the political necessity of insuring that this
kind of development does not bring in its wake
any augmentation of the independence of the in-
dividual, provoking him to challenge the present
division of social labor and distribution of power,”(38)

From this analysis, we can understand the student
revolt in its most strategic. and crucial sense,
What we are witnessing and participating in is
an important historical phenomenon: the revolt of

-the trainees of the new working class against the

alienated and oppressive conditions of production
and consumption within coxrporate’ capitalism, These
are the conditions of life and activity that lie be-
neath the apathy, frustration, and rebellion on amer-
ica’s campuses, Andre Gorz predicted a few years
back: “It is in education’ that industrial capitalism
will provoke revolts which it attempts to avoid in
its factories.”(40)

Nevertheless, the- “student’ power” movemend is
still vague and undefined. Its possibilities are hope--
ful as well as dangeroyg. On the one hand, student
power can develop inte an elitist corporate mon-
ster, mainly concerned with developing better tech-
niques of “co-managing” the bureaucratic apparatus
of advanced industrial soczety On the other hand,
a student power movement might successfully deve-
lop a wvavolutionary class consciousness among the
future new working class, who wowa organize on
their jobs and among the traditional working class
around the issuea of particingtery demecraecy and
worker’_control. The character of the future movement,
will depend - a great extent on the kind of strategy
and - tactics we use in the present, The struggle
will be protracted, that is certain, There is no

-certain or pre-determined victory. We. should not
~ forget that 1984 i3 possible. And not many years

away. But we have several years of experience be-

-hind us. from which we can learn a great deal,
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PART H!: THE PRAXIS OF STUDENT

POWER: STRATEGY AND TACTICS

Socialism on One Campu's: An Infantile Disorder y

Perhaps the single mgst .iﬁlportant factor for - -

the student power movement to keep in mind is
the fact that the wuniversity is intimately bound
up with the society in general, Because of this,
we should always remember that we cannot lib-
erate the university without radically changing the
rest of society., The lesson to be drawn is that
any attempt to build a student movement based
on “on-campus” issues only is inherently conser-
vative and ultimately reactionary, Every attempt
should be made to connect cappus issues with
off-campus questions.
of ranking and university complicity with the Se-
lective Service System needs to be tied to a gen-
eral anti-draft and “No Draft for Vietnam” move-
.ment, The question of the presence of the military
on the campus in all its forms needs  to be tied

to the question of what that military is used for —

fighting- aggressive wars of oppression abroad —
and not just to the question of secret research be-
ing poor academic pelicy. Furthermore, the stu-
dent movement must actively seek to join off~-campu ;
struggles in the surrounding community, For e:-
ample, strikes by local unions should be supported
if possible, This kind of communication and under=-
standing with the loeal working class is essential

if we are ever going to have community support’

for student strikes,
Radjcalizing the New Working Class

K there iz a: single over-all purpose for the
student power movement, it would be the develop-
ment of a radical political consciousness among
those students who will later hold jobs in stra-
tegic sectors of the political economy. This means

that we should reach out to engineers and tech-

nical students rather than to business administra-
tion majors, education majors rather than to art
students, From a national perspective, this stra-
tegy would also suggest that we should place pri-
orities on organizing in certain kinds of univer-

sities ~ the community colleges, junior colleges,.
state universities, and techmical scheools, rather:

than religious colleges or the Ivy League,

One way to mour_lt' political action é.ro_unci this
‘notion is to focus non fhe placement offices - the

nexus between the university and industry, For

example, when DOW Chemical comes to recruit,

our main approach to junior and senior chemiral .

engineering students who are being interviewed
should not only be around the issue of the immor-

For example, the -question

ality of napalm. Rather, ocur leaflets should s.
that one of the main faults of DOW and all othey
industries as well is that their workers have nu
control over content or purposes of their work.

~In other words, DOW Chemical is bad, not only

because of napalm, but mainly because it renders
its workers powerless, makes them -uniree. In
short, DOW and ali American industry oppresses
its own workers as well as the people of the Third
World, DOW in particular should be run off the
campus and. students urged not to work for them
because of their complicity in war crimes. But

‘when other industries are recruiting, . our leaflets

should address themselves to the interviewees’ in-
stincts of workmanship, his desires to be frece
and creative, to do humane work, rather than work
for profit. We should encourage him, if he takes
the job, to see himself in this light - as a skilled
worker - and of his self-interest of organizing
on his fuiure job with his fellow workers, skilled
and unskilled, for control- of production and the

‘end to which his work is directed. The need for

control, for the power, on and off the job, to af-
fect the decisions shaping one’s life in all arenas;

.developing this kind of consciousness, on and off
the campus,

is what we should be fundamentally
all about, ' :

Practical - Critical Activity: Notes on Organizing

There are three virtues necessary for successful
radical organizing: honesty, patience, and a sense

-of humor, First of all if the students we are trying

tu wreach can’t trust us, who can they trust? Secondly
it takes time to build a movement, Someiines sev-
eral years of groundwork must be laid before a
student power movement has a constituency, It took
most of us several years before we had devel-
oped a radical perspective, Why should it be any
different for the people we are trying to reach?
‘This is not to say that gveryone must repeat all

- the mistakes we have gone through, but ihere are

certain forms of involvement and action that many

- students will have to repeat, Finally, by a sense

of hl_lmo_r, I mean we must be life-affirming, Lasty
passionate people are the only kind of men who

- have the enduring strength to motivate enough people
- to radically transform a life-negating system. &
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Che Guevara remarked in Guerrilla Warfare that
as long as people had faith in certain institutions
and forms of political  activity, then the organizer
must work with the people through those institu-
tions, even though we might think those forms of




action are dead ends.(41) The point of Che’s re-
mark is that people must learn that those forms
are stacked against them through their own_ ex-
perience in attempting change, The raole of the
organizer at this point is. crucial, He or she should

neither ‘passively' go along with the student gov-

ernment “reformer” - types nor stand apart from

-the action denouncing it as “se]l-out,” “Rather, his
task ig that of constant criticism from within the
action. When the _reformers. fail, become bogged
down, or are banging their heads against the wali,
the organizer should be there as one who has been
with them throughout their’ struggle  to offer the
relevant analysis of why their approach hasfailed and
to indicate future strafegies and tactics. -

However, we also need to be discriminating, There
are certain forms of political action, like working
within the Democratic Party, that are so obvious-
iy bankrupt, that. we need not waste our time. In
order to discern these limits, an organizer has
to develop a sensitivity to understand where people

are at. Many radical actions have failed on cam’

puses because the activists have failed in laying.
A base ‘or a particular action. It does no good to
3it in. against the CIA if a broad educational cam-
paign, p .itions, and rallies on the nature of the
‘CIA have not been done for several days before
the sait-in, It is not enough that we have a clear
understanding of the oppressiveness of institutions

'!;_ril'éged. slite” - a bur_eaucra_tit: man channelled in-
' to-the ‘proper bureducratic tiche. In additon to
~ strengthening the forms of social coutrol off the cam-

- - pus,-the administration uses the apparatus on cam-

- pus fo legitimize its OWn power over us,

On. th_é'-. caﬁlpus,'"tlle"_student press, underground

- newspapers, campus radio and television, literature
' tables, posters and leaflets, artist und lecture series,
~ theaters, films, and" the local press muke up 2
-good part of the non-academic cultural media., Most
Jof it is both actively and passively being used

against ug, Any student power movement should

“{1) try to gain control of as much of the estab-
- lished campus cultural apparatus as possible, (2)
/i control: is not possible, we should try to influ-
- ence -and/or resist it when necessary and {(3) or-
- ganize -and develop a new counter-apparatus of our

own. In short, we need our people on the staff of
the school newspapers, radio stations, etc. We need

- our -own lecal magazines, We need sympathetic

- contacts on local off-campus new media, Finally,

~we all could use some training in graphic and com-

' municative arts. -

like the CIA and HUAC before we act in a radical

fashion,- We must make our position- clear to the.

students, faculty, and the . surrounding ‘community,

The Cultural Apbaratlis ‘and the Problem of False
consciousness - . _ 3 _ L

In addition to its’ role in_the political economy,
it is important to deal with the university as the

sackbone of ‘what Mills called “the cultural appar--

itus,”(42) He defined this 48 all those organizations
aind milieux in which artistic, scientific and intel-
lectual work goes on, ad well as the means by which
that work is made available to others. Within this
apparatus, the various vehicles of communication -
language, the mass arts, public . arts, and design
arts - stand between a man’s conscicusness and his

material existence, At present, the bulk.of the ap-.

paratus is centralized and controlled by the cor-
porate rulers of America. As a result, their use
of the official communications have the effect of
limiting our experience and, furthermore, expro-

priate much of that potential experience that we

_ught have called our own. What we need to under-

stand is that the cultural apparatus, properly used,

has the ability both to transform power into autho-

rity and transform authority into mere overt co- .

ercion. TN
At present, the university’s role in accultura-
tion and socialization is the promulgation of the

. What thisall adds up to is strengthening our

ability to wage an effective “desanctification” pro-

~ gram against thé authoritarian institutions control-
-ling us, The purpose of de-sanctification is to strip
- institutions of their legitimizing authority, to have
‘them reveal themselves to the people under them
‘for what they are - raw coercive power, This is
‘the ‘purpose of singing the Mickey Mouse Club jin-
‘gle at student government meeting, of ridiculing

and harrassing student disciplinary hearings and
tribunals, of burning the Dean of Men and/or Women

in effigy, ete, People will not move against insti-

tutions of power until the legitimizing authotity has

 been stripped away. On many campuses this has
- already happenned; but for those remaining, the

task remains., And we should bé forewarned: it is'

~ @ tricky job and often can backfire, de-legitimizing
‘us. N Y ’ :

On the Correct"-fHahdling_ of Studeht'Governments

' Whilé student ‘governments vary in form in the

- United States, the objective reasons for their ex-

istence are the containment, or pacification and
manipulation of -the. student bedy. Very few of our
stugdent governments are autonomously incorporated
or have any powers or rights apart from those sanc—

- tioned by the regents or ‘trustees of the university.
. Furthermore, most administratiofis hold a veto power
_over anything done by the student governments. Per-
" haps the warst aspect of this kind of manipulation
- and repression.is that the administration uses stu-
_-dents to control other students, Most student govern-

" ment politicos are lackeys of the worst sort, That

‘utter mystification of “corporate consciousness.’”’
Society is presented to us. as ‘4 kind of caste sy-

stem in which’ we are to see curseives as a “pri-

is; they. have internalized and embraced all the

. repressive mechanisms. the administration has de-
. signed for use against | them and their fellow stu-
o dents, " - _ : ' .
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